Proposal for a Center for Community Collaboration

Submitted by:  Nancy Whittier (Chair), Lisa Armstrong, Alan Bloomgarden, Ginetta Candelario, Susannah Howe, Maureen Mahoney, Josh Miller, Lucy Mule, and Sherrill Redmon, Gail Scordilis, and Jennifer Walters.
We propose a Center for Community Collaboration that would pull together the existing offices of Educational Outreach and Voluntary Service and add a new component focusing on community-based learning and research (CBL/R).  The Center would increase visibility and collaboration among existing opportunities for community engagement, enhance partnerships with community-based organizations (CBOs), and undertake a new curricular initiative to enhance and increase courses with a community-based component.  
1.  Overview of Current Efforts in Community-Based Learning and Research (CBL/R), Educational Outreach, and Voluntary Service
Smith currently fosters students’ community engagement primarily through Voluntary Service and S.O.S., the Office of Educational Outreach, Praxis internships, and ad hoc CBL course offerings.  

The Office of Voluntary Service encompasses a wide range of non-credit-bearing or co-curricular opportunities for students to work in community organizations.  These include short- and long-term volunteer placements as well as the CARE internship program, in which students meet in a bi-weekly, non-credit-bearing seminar to reflect on a long-term community placement and improve their experiences and skills in their community work.  It maintains a large database of orgs that can use student volunteers, and coordinates student placements, including transportation. The Office of Voluntary Service is directed by Tiertza-Leah Schwartz, who reports to the Dean of Religious Life, and is physically located in the Chapel.  Support staff are limited to one half-time administrative assistant, a part-time intern, and a work-study student.  The Office of Voluntary Service includes, but is not limited to, S.O.S., which is governed by a student board whose members receives practical experience in running a non-profit organization.  Its present operating budget is fully funded by the College.
The Office of Educational Outreach (OEO) works with educators and students, both locally and nationally, to more fully mobilize the college’s resources to support the academic development of students K-16 and the professional development of educators, while advancing the learning and research interests of Smith faculty and students.   School partnerships are a specific focus of the work in OEO, connecting K-12 students and educators to Smith faculty and undergraduates in long-term, collaborative relationships.  OEO directs partnerships with the Northampton Public Schools and the North End Outreach Network of Springfield, as well as a series of the College’s ongoing outreach programs including the Summer Science and Engineering Program (SSEP), the Summer Institutes for Educators, the Urban Education Initiative (co-directed with education faculty) and the STEP UP program for middle school girls.  The OEO is directed by Gail Scordilis, who reports to the Associate Provost, and is staffed with one fulltime, year-round Outreach and Partnership Coordinator (currently a limited term position) and one fulltime, year-round administrative assistant.  The College provides an operating budget of about $200,000; an additional $540,000 in expenses  are supported through grants and revenues from program fees.  

In addition, the Department of Education and Child Study and the School for Social Work engage in CBL.  The Department of Education and Child Study engages students between 200-250 with local schools and other educational organizations each semester.  Activities related to coursework and special include credit-bearing practice teaching, observation, tutoring, and projects.  The Urban Educational Initiative Fellowship places about 30 Smith students each year with mentor teachers, many of whom are Smith alumnae teaching or working as leaders in urban educational contexts, particularly in New York City or in Springfield.   The School for Social Work provides extensive community based learning opportunities for students.  SSW students’ credit-bearing internship placements include supervision provided by the sponsoring agency, with academic advising provided by SSW faculty, who receive credit for this work.  Further, the SSW thesis requirement entails community based research under the supervision of a faculty advisor who receives workload credit.  As we move toward increasing opportunities for undergraduates to engage in CBL, the experience in the Department of Education and the School for Social Work will be invaluable.  

Community-based learning and research are credit-bearing, linked to courses or independent research projects, and encompass a broad range of practices, many of which exist at Smith already, albeit relatively uncoordinated and at a small scale.  Some faculty have taught CBL courses, but these have been relatively few in number, and have depended on the heroic efforts of the individual faculty to manage relationships with community-based organizations, coordinate transportation, and supervise student work in multiple sites.  These include classes in which students are asked to work with community organizations and reflect on that work in light of course material, research projects that students do in collaboration with or in response to community organizations, programs such as the Engineering Design Clinic, and education students’ placements in Springfield schools. 
Community-based learning and research have the potential to encompass the interests of faculty and students across divisions.  Examples across the curriculum that currently occur at Smith include involvement in community-based art projects, tutoring students in Latin, social science research projects, hydrology studies, and many more.  Courses with a CBL component are currently offered in sociology, women’s studies, engineering, geology, education, and have been offered in the past in several other departments.  

2.  Motivation and Rationale for Increasing Smith’s Commitment to Community-Based Learning and Research
Smith is well positioned to develop a unique set of initiatives around community engagement.   The work of the Offices of Voluntary Service and Educational Outreach provide a strong base, as do existing links by the College, the SSW, and/or individual faculty and staff to central organizations in Springfield’s North End (the North End Outreach Network, NEON) and Holyoke (the Holyoke Planning Network), as well as to many individual organizations in those communities.   Smith’s unique strengths in engineering, the arts, the social sciences, and education; our status as a women’s college; strong student and alumnae interest; an exceptionally strong alumnae network in public service,  nonprofit work, and social change work, all provide us with an opportunity to craft a program that is distinctive.  Our geographic location is unique as well. Northampton’s strong arts community provides unusual opportunities for students with interests in the field. Holyoke and Springfield, our neighbor cities, are home to neighborhoods with among the highest and most intractable poverty rates in the country (and the highest in Massachusetts), along with strong Latino communities; partnering with organizations in these cities provides Smith students (and the institution as a whole) with the opportunity to work on important urban problems and to  contribute to social change and social justice.  The Center would help connect and support these efforts, enabling different groups to share best practices, coordinate training, and grow a community network.
A top priority of the new center would be coordination among the many different forms and locations of community engagement that occur at Smith, including clarifying points of contact between community organizations and Smith, and fostering connection and communication among different Smith initiatives dealing with community engagement (e.g. SOS, Praxis, CBL courses, and the Lewis Leadership Program).  In addition, we aim to increase transparency for community members about Smith resources and means of partnership, for Smith faculty about how to teach and supervise community-based learning, and for students about where and how to find opportunities for community engagement.  Finally, we aim to increase connections between various forms of community engagement and student learning both inside and outside the academic curriculum.  

Although both Voluntary Service  and the Office of Educational Outreach play roles in fostering community-based learning and research, neither has the capacity to work on the development of the curriculum and to provide the necessary support for faculty seeking to develop and sustain CBL courses and research projects.  By proposing a Director of Community-Based Learning and Research to complement the existing offices, we intend to foster more courses with CBL components across the disciplines, and to ensure that they do not depend on faculty members’ willingness to go so far above and beyond.  Most of these courses would not be new courses, but rather would entail revising an existing course to add a CBL component.  Our intention for the Center is to support faculty who teach these courses, provide faculty development for those who would like to do so, and help make the opportunities for CBL more visible both to students and to community organizations who might like to work with Smith students. The Center would increase support for managing course-based efforts, for managing independent study and faculty research in community settings, and for developing research-based pedagogies and partnership practices.

In addition, the proposed Center would enhance our partnerships with community-based organizations and our commitment to working with local communities to address important social problems.  The principles of social justice and diversity of representation are essential for the success of community based research and learning.  A commitment to social justice is central to the Center because it will be working with many marginalized and disadvantaged communities and populations.  The resulting collaborations must empower rather than in any way exploit our community partners.  Diversity  in the planning and implementation process is therefore critical, in order to ensure that people from a range of socio-economic and racial/ethnic backgrounds are participants in all aspects of planning and decision making.   

Finally, an active program of community engagement can serve as an important means of recruiting and retaining faculty of color.  Many disciplines with larger pools of faculty of color have historical commitments to community engagement and social justice (e.g. Latin American and Latino Studies, the Study of Women and Gender, Afro-American Studies, Education, Sociology, Anthropology, Social Work).  Valuing and facilitation community engagement with communities of color in Holyoke, Springfield, and Northampton is an important component of the College’s commitment to diversity and social justice.  We therefore view this initiative as important to the Common Ground goals.  In addition, we view working to recruit and retain racially and ethnically diverse staff at all levels of the community outreach program as important.  
We view reciprocity in relationships between College and community as central.  Just as we seek opportunities to enhance student learning and enrich faculty work lives, we also emphasize the importance of contribution to the community, sharing our work with community groups, and discussing with them both what they need and what they can contribute in work with Smith students.  We believe that effective community engagement must address issues of equity, social justice, and diversity.  Working with disadvantaged and marginalized communities requires an empowerment, asset-based approach that is inherently founded on the principles of social justice, equity and full participation of those who live in the community.
  The existence of the Center at Smith would help ensure that the community needs and benefits are addressed effectively.  In line with this commitment, we believe that in the planning process and the Center itself it is important to involve as broad and diverse a range of participants as possible, both inside and outside the College.   
3.  Working Group Process and Information Gathering:
The Working Group gathered information and responses from members of the Smith community, CBOs in Northampton, Holyoke, and Springfield, and similar efforts at other institutions.  Overall, our intention has been to build consensus, gather a wide range of opinions, and make our process as transparent as possible.  At Smith, we drew on feedback from a day-long January workshop for faculty interested in CBL/R, hosted a Liberal Arts Luncheon, and held an unsuccessful Open Forum for students (which no students attended).  In neighboring communities, working group members met with representatives of Springfield partner organizations (NEON, Gerena School, Chestnut Accelerated Middle School), Holyoke partner organizations (through the Holyoke Planning Network), the Northampton-based Partners in Health (a group organized by the Office of Educational Outreach), and the Hampshire County United Way, the Hampshire County Leadership Program.  The Working Group also reviewed the Common Ground document, and fully support its proposals.  
We gathered information from several programs at other institutions through telephone interviews, and surveyed the websites of many others.  We were also able to draw on data from Alan Bloomgarden’s dissertation research on community-based learning at liberal arts colleges.  The information from other institutions has informed our thinking about programming, structure, and budget at Smith.  We have not summarized it systematically here, but expect that it will be useful in our ongoing planning process.  

4.  Activities of the Center for Community Collaboration
We propose enhancing community engagement at Smith by:  hiring a director for Community-Based Learning and Research, who would establish and run our curricular initiatives in this area; increasing staff support for community-based learning and research; and increasing funding for associated activities.  (Details about staffing, structure, and budget are in Part 4, below.)  We propose bringing together the Offices of Educational Outreach and Voluntary Service with the new Director for Community-Based Learning and Research to form a Center for Community Collaboration.  
The Center for Community Collaboration would be oriented toward student learning through new curricular initiatives and existing co-curricular work.  It will enhance student learning through increased and better-supported CBL courses, coordinating opportunities for students and faculty to do community-based independent projects or research, developing research-based pedagogies and partnership practices, offering a new one-credit seminar in community-based learning, and increasing opportunities for students to link Praxis internships to the curriculum.  Over time, it would sponsor first-year and junior seminars, senior research seminar, and perhaps an immersion semester in Holyoke or Springfield.  By establishing the Center, we would enhance our coordination of campus resources to better address the learning impacts and build student capacities, work more effectively and reciprocally with community partners, clarify the College's internal structure for community partnership to current and prospective partners.  By support for faculty and departmental/program course development and CBR project support, the Center would a) enhance the numbers and quality of CBL courses and CBR projects, b) begin to enable departments, programs, and the college to examine the landscape and potential sequences of community-based learning experiences, and c) provide needed logistical support, relationship management, and faculty development leadership for those efforts.  
Supporting Community-based Learning and Research:  Courses that include a community-based component are exceptionally labor-intensive for faculty, students, and supervisors in community organizations.  We have examined the syllabi of several representative CBL courses and estimate that the instructor hours (beyond normal teaching and preparation) required to set up and supervise community placements range from 30 to 60 per semester.  The number of hours required by staff in the CBOs  that provide student placements ranges from 10 to 20 per semester, in addition to supervising students during their actual placements.  CBO hours are not currently compensated, nor are their expenses reimbursed.  While the Engineering Design Clinic has funds to reimburse student and sponsor costs, in other CBL courses, students, CBOs, and faculty members absorb costs of their field assignments.  In addition to time, CBL courses incur predictable administrative and logistical costs:  transportation, meals for CBO staff during consultation meetings, travel for CBO members to Smith, production or copying expenses (i.e. if students produce a brochure or report for a CBO), additional childcare expenses for Ada Comstock Scholars, and lost work time for work-study students (who are often therefore unable to undertake CBL).   

The new Center would provide administrative support for some of these tasks, lessening the extra time required by on faculty, and provide funding for the additional expenses.  It would also provide faculty development.  Teaching CBL courses requires a specialized set of skills, and interested faculty need access to training as well as support if we are to increase the number of CBL courses.  While we envision a small number of new, interdisciplinary CBL courses, most new CBL courses would likely not be additions to the overall curriculum, but would entail adding a CBL component to existing departmental courses.
The Center would support CBL courses in several ways.  First, Center staff would work to identify the agencies or programs with which students could work.  They would meet with key personnel and to map out a framework for partnership.  They would serve as an ongoing liaison with these programs, following up with the community partners at periodic intervals, assisting with problem solving, helping community organizations with capacity building, and identifying ongoing needs in community organizations for student assistance or research.  Second, the Center would provide faculty development around CBL courses, research projects and relationships with community-based organizations.  Third, the center would facilitate planning with faculty, departments and programs around "curricular pathways" for community-based learning and research throughout students’ time at Smith, including first-year seminars, 200-level courses, junior or senior-year research opportunities, and senior-year "capstone" projects.  Fourth, the Center would sponsor a community-based first-year seminar.  Building student capacities in CBL systematically over the course of the four years, the Center would dovetail with the College’s interest in developmental approaches to learning.  
Much of the Center’s support for CBL courses would be logistical, attempting to provide sufficient administrative support to free up faculty and student time for teaching and learning.  It would provide administrative assistance in establishing and maintaining relationships with community-based organizations and coordinating efforts of various Smith participants at any given site.  Crucially, it would coordinate transportation for all three functions (CBL, Educational Outreach, and Voluntary Service).  We propose centralizing the Smith van system (currently managed by several different entities, including Public Safety and Physical Plant) in the new Center in order to standardize the requirements for usage, make coordinating transportation needs more efficient, and deal more effectively with risk management.  The Center would also provide training for students in methodology, ethics, and relevant substantive issues, as well as orientations to specific community locations and organizations.  These are tasks that are now undertaken by individual faculty members in an often ad hoc manner.  

The Center would also provide a pool of funds that could be drawn on for honoraria for CBO members and for other associated expenses.  It would provide funds for course development.  Perhaps most important, it would provide increased monies for funding the “match” that organizations provide for work-study students, increasing opportunities for work-study students to receive payment for community-based work.  

The Center would also provide assistance for faculty and students in grant-writing and administration, assessment and evaluation, and obtaining IRB approval for projects, when necessary.  We view ongoing development work as crucial to a fully-realized Center for Community Collaboration. 
Finally, the Center would provide a location for members of community based organizations to meet with students and faculty on campus, possibly providing central community partners with office space in the Center.

As faculty undertake CBL courses, the College must work with departments and programs to ensure that community-based teaching and research are appropriately weighed and valued in the tenure and promotion process.   There is research to suggest that faculty who are interested in community-based teaching or research, but choose not to pursue courses or projects pre-tenure due to various pressures and constraints, are unlikely to turn to such projects later (Chang, 2000; Antonio, Astin & Cress 2000).  Further, faculty who adopt community-based pedagogies report (sometimes) initially lower teaching evaluations for CBL courses than for traditional courses (Bloomgarden & O’Meara, 2007; Beling, 2003).  Greater time commitments, skills and work demands placed on students, due to the experimental nature and sometimes unanticipated directions of community partnership projects.  This must be considered in tenure and promotion as well.
 
Sequencing student learning and proposed new courses:  The Center would facilitate CBL courses at the 100, 200, and 300 levels.  
At the 100-level, we propose that the Center would offer an interdisciplinary one-credit seminar each semester, which would also be open to drop-in, non-credit attendance.  This seminar would be taught by the Director of Community-Based Learning, and would include discussion of themes and problems relative to students’ work in particular geographic areas or focus areas, presentations by students and faculty about their community-based work, guest speakers, and presentations by community members.  It would provide a point of entry and orientation to the field for first-year students and a location for in-depth discussion by more advanced students.  It would also assist students in linking their experiences in non-credit community work, such as Praxis internships, to their curricular interests.  
In a second phase of the Center, we envision sponsoring a first-year seminar.  With an interdisciplinary approach, a FYS would introduce students to community-based learning through focused examination of a particular issue in Springfield or Holyoke.  

At the 200-level, CBL courses would be primarily departmentally-based and supported by the Center.

At the 300-level, CBL courses would include departmentally-based courses along with, ultimately, an interdisciplinary research seminar coordinated through the Center.  As the College’s initiative to develop junior seminars advances, we would expect that the Center would sponsor such a seminar.  At a later phase of development, the Center might sponsor a “semester in Holyoke” or “semester in Springfield” program, in which juniors would engage in course and community-based work.  
At the 400-level, the Center would support EGR 410, the Engineering Design Clinic, and other 400-level courses as necessary.  
In addition, the Director of CBL/R would likely offer an orientation to working with community-based partners during interterm or as part of the one-credit seminar.  Such a course would provide an orientation to specific locations and organizations, discussion of ethics, reciprocity, and methodological orientation. 

Facilitating the integration of Praxis and other co-curricular community experiences with students’ curricular work:  The Center would increase such opportunities through the one-credit seminar detailed above, through an expansion of the present CARE seminar offered through S.O.S. (including slots for more students and possibly awarding credit).  We would also seek to develop ongoing Praxis internships in community-based organizations that work with the Center.  Before or after their internships, students could connect through the Center with others who had worked in the same organizations, and could take courses or do credit-bearing independent work with these organizations.  In addition, bringing together S.O.S. with other initiatives in community engagement would enhance these connections.
  
We expect that the Director of CBL/R would also participate in orientation activities, and would coordinate activities with the Centers for  International Studies and Environmental Stewardship.   
5.  Structure, staffing, and programming
A)  Structure:  
We propose hiring a new Director of Community-Based Learning and Research.  This person would work collaboratively with the existing Directors of Educational Outreach and Voluntary Service.  The Directors of CBL/R and Educational Outreach would report to the Provost’s Office, while the Director of Voluntary Service would continue to report to the Dean of Religious Life, in order to maintain a balance between the co-curricular and curricular functions of the new Center.  The three functions would be housed together and would share new administrative and development staff.

The existing Partnership and Outreach Coordinator and Administrative Assistant for Educational Outreach would remain.  The Working Group is aware that the Partnership and Outreach Coordinator position, currently limited term, is under review.  We fully support institutionalizing ongoing funding for this position.  The existing half-time Administrative Assistant for Voluntary Service would become fulltime.  The Director of Community-Based Learning and Research would have an Associate Director for Outreach and Community Relations, and a fulltime Administrative Assistant.  Because of the importance of advance planning for courses and ongoing work with community partners, all positions would be year-round.  

Steering Committee:  We recommend that a Steering Committee be formed out of the ongoing ad hoc group we propose for next year (see Section 6, below).  Membership should include representatives from community-based organizations with which we have or wish to establish partnerships, as well as Smith faculty, staff, and students.  (See article on advisory boards in appendices.)  The Steering Committee would function to provide orientation to community organizations and issues for faculty designing CBL courses, give CBOs a say in and commitment to partnership with Smith, and ensure reciprocity in our community engagement.  It would help determine, along with the Director, institutional priorities for CBL/R.  it would not have decision-making power over course proposals or research projects by individual faculty or students.  If the Center ultimately sponsors an intensive senior research course, the Steering Committee would likely review proposals for the research focus of that course.  

Please see Figure 1 - Proposed Structure for Center for Community Collaboration (appended).  
B)  Staff
Director of Community-Based Learning and Research:  The Director would be a Ph.D. level hire, most likely a staff person, but with possibly a faculty member, depending on the applicant pool and funding levels.  She or he would have extensive expertise and experience with CBL, including faculty development and support as well as working with CBOs.  Whether a faculty or staff person, the Director would need to have strong academic background and qualifications in the curricular and substantive issues related to CBL/R, as well as strong administrative, community networking, and support skills. The Director would be responsible for coordinating and communicating with Directors of Educational Outreach and Voluntary Service; establishing, maintaining, and coordinating relationships with CBOs; coordination of the College's community-based partnerships with Educational Outreach and Voluntary Service; providing individualized relationship management/support between faculty/departments and CBOs, on equal par with the Directors of Educational Outreach and Voluntary Service, who will also do this; providing leadership in faculty development for CBL and CBR projects, including the direction of workshops; directing weekly seminar; where appropriate occasional course-based co-teaching (on community orientation, ethics, etc.)

Associate Director for Outreach and Community Relations:  Implements community partnerships, meets with community partners, faculty, and students around CBL courses, assists with logistics.  Would have solid existing relationships with CBOs in one of the major communities where the College is engaged (Holyoke or Springfield).  

Administrative Assistant, CBL/R.  Responsible for scheduling transportation, logistics, event planning/publicity, website maintenance. 

Development and Evaluation/Assessment Coordinator:  Responsible for seeking grants, coordinating evaluation and assessment procedures, coordinating IRB approval for all CBL/R as necessary.  Because additional funding will be crucial to a fully-realized Center, and because funding opportunities in this area are plentiful, we view this function as crucial.  Evaluation and assessment are included because they are required by granting organizations, are specialized skills, and are important to Smith’s own evaluation of the directions of the new Centers.  Assisting with IRB approval for applicable activities of the Center will be time consuming and is also best managed by a specialized staff person.  This position could report to Advancement and/or Institutional Research.  We propose that this person be shared among the three new Centers.
C)  Programming Needs, Phase One
Start-up expenses, including website development  
Community Partnership Fund:  This fund would provide flexible support for the varied range of expenses associated with compensating Smith's community learning and research partners for their contributions to the College's community-based educational initiatives.  For example, this fund could support:
· honoraria and stipends for community leaders to speak on campus or in courses

· short-term residencies at Smith for community leaders
· other occasional or ongoing participation by community leaders in campus or community-based student 
· faculty or student training and/or community orientation by community leaders.
· Community-specific training and orientation to augment the Associate Director’s expertise – stipended to CBO leaders.
Faculty course releases and/or stipends for course development:  Approximately five new courses per year.  
Small grants for students doing team or individual community-based research (coordinated by Director of CBL/R, with student research projects supervised and assessed either by the Director or by faculty)

Transportation:  Additional vans will be necessary for the Center to operate effectively.  We are estimating 5 additional vans.  
Food and entertainment costs for collaborative work with CBOs, events and presentations for the Smith community. 
D)  Staff and Programming, Phase Two
Staff:

As partnerships with community-based organizations increase, the Associate Director position should be expanded to include Community Coordinators for each community: Northampton, Holyoke, Springfield, and Greenfield.  These positions could likely be held by staff whose experience originates in CBOs in the relevant location (as at Trinity College).

Programming:

Senior community-based research seminar:  support would include replacement costs for two instructors, stipends for community partners, and associated expenses.  This would focus on an interdisciplinary research question in one of the communities we work with, e.g. environmental racism, housing, employment, community organizations, education, and so forth. 
First-year seminar in the Center.  Interdisciplinary, introducing students to the communities around Smith, questions of ethical engagement, probably focused around a substantive issue or set of related issues.
Junior seminars in the Center.  
Student and faculty fellows in the Center:  fellows would participate in ongoing collaborative work and/or reflection on their CBL/R and would receive stipends

Technology support of various kinds (e.g., expansion of digital stories projects)

Support for enhanced integration of learners from outside Smith into Smith context 

Data center/repository(ies) for use by CBOs and Smith faculty and students, which would make the results of CBL/R projects readily available.  
Smith sites in the community and community sites at Smith.  Smith could use an office in Holyoke and/or Springfield, where we could run meetings for students, community liaisons, and other people. Conversely, there could be office space in the Center for community people to hold meetings, as well as have access to administrative services, like copying, library access, etc.  Transportation in both directions for both sets of players (Smith people and community people) is important.  The access to some Smith resources is also an incentive and give-back to the community people for participating in the Center.  

6.  Timeline:  

We propose a longer planning and early implementation phase, most likely to extend through academic year 2007/08 (planning) and into 2008/09 (pre-implementation), to continue until funding for the full Center is secured. This process would require modest funding, and would entail a seminar or series of workshops with an ongoing group of faculty, representatives of community organizations, staff, and possibly students.  It would serve several purposes:  to maintain momentum, to involve community organizations outside Smith in the planning process in a meaningful way and to strengthen relationships with community-based organizations, to begin the work of coordination and faculty development necessary to a successful center, and finally, produce a more detailed blueprint for the proposed center.  
Funding needs will include stipends/honoraria for community participants, ongoing clerical and meeting expenses, possibly travel expenses for site visits.  

We therefore recommend the appointment of an ongoing Working Group to coordinate the planning and early implementation over the next one to two academic years.  This Working Group would, among other responsibilities, recruit additional participants for ongoing workshops and planning groups from CBOs and the Smith community.  

We have divided our recommendations for the Center itself into two phases, as detailed above.  

7.  Additional recommendations:

Transportation:  The issue of transportation (including questions of liability and standardization of procedures) is a serious one for this Center and for other units across the College.  We understand that this issue is under study elsewhere in the College.  We recommend that procedures for training and using Smith vans, and for using other modes of transportation (including public transportation, private cars, zipcars, bicycles, and walking) be standardized, managed by one central office (perhaps Public Safety), and that procedures and regulations be publicized and made as transparent as possible.  Questions of liability and access must be resolved in a way that encourages and enables student work outside the Smith campus, not in a way that makes such work more difficult.  Without accessible transportation, the work of the Center for Community Collaboration will be impossible. 

Physical location:  It is important for all 3 functions (Voluntary Service, Educational Outreach, and CBL/R) to be housed in the same physical space in order to foster communication and coordination.   
Name of the Center:  We have discussed many possible names for the Center.  Although we favored “Center for Community Engagement” for many reasons, it is the name that Amherst College is using for its new initiative in this area.  “Center for Community Collaboration” is a working title for the purpose of this proposal.  Other possible names that we have discussed include:  Center for Community Knowledge and Learning, Center for Community Knowledge and Collaboration, Center for Community-Based Learning and Research, Center for Community-Based Learning and Action.  We expect that the ongoing planning process will clarify the question of a name.  
8.  Budget:

Phase One: 

Staff for Office of CBL/R (Director, Associate Director, Administrative Assistant):  Total estimated cost, including benefits, 





$196,000

Fulltime Administrative Assistant for Office of Voluntary Service (increased from halftime):  










$25,000

Development and Evaluation/Assessment Coordinator:  Estimated cost, including benefits, $65,000, shared among the three Centers 




$22,000 

Start-up expenses, including website development  



$5,000
Community Partnership Fund:  






$10,000

Faculty stipends and/or course releases for course development:  Approximately five new courses per year, at $6000 per course (estimated some course releases and some $2000 stipends).  










$60,000

Small grants for students doing team or individual community-based research:  $1000 grants/year to 5 teams








$5,000

Transportation - 5 new vans at $6000/year; mileage costs



$40,000

Food and entertainment (for meetings with students, CBO partners, etc.)

$3000

General office supplies 







$8500

TOTAL PHASE ONE







$381,500
Phase Two 
Additional Community Coordinators for Northampton, Holyoke, Springfield, and Greenfield.  










$120,000
Senior community-based research seminar:  support would include replacement costs for two instructors, stipends for community partners, and associated expenses.  

$18,000
Semester in Springfield or Holyoke program:  expenses would include replacement costs for two or three instructors fulltime for a semester, training and orientation, honoraria to host CBOs, transportation.   







$80,000
Stipends and/or release time for student and faculty fellows in the Center

$40,000
Technology support of various kinds (e.g., expansion of digital stories projects)
$50,000
Support for enhanced integration of learners from outside Smith into Smith context $10,000
Data repository for use by CBOs and Smith faculty and students


$10,000
Smith office space in the community and CBO office space at Smith.  

$15,000
TOTAL PHASE TWO







$343,000

Appendices:
Figure 1 - Proposed Structure for Center for Community Collaboration 

4/25/03 memo from CAP Policy Subcommittee to Susie Bourque re. Alan Bloomgarden’s report on CBL
Notes
� Estimated staff cost is based on costs in the Office of Educational Office, which has comparable staffing of a Director, Associate Director, and Administrative Assistant.


� Estimated based on expenses of OEO.





� See discussion of name under “Additional Recommendations.”
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